LAMS Revisited
by Christopher Alexander

The University of Nicosia, Cyprus

alexander.c @ unic.ac.cy

Abstract
This paper aims to provide principled and focusdisdussion on key threads in LAMS (Learner
Activity Management System) learning desiditerature (section 2) and seeks to look at issues
pertaining to more advanced LAMS usage (sectionT3)e paper may be of interest to new and/or
existing LAMS users who would like to read more atbourrent issues in LAMS learning design
literature and may be of use to the more adventuoamputer-savvy LAMS user who aspires to
exploit further the potential of certain LAMS toolBhe version of LAMS described in this paper
is Version 2.1.1 It is hoped that study of this extended paperiengreceding introductory paper
(Alexander 2008aAn overview of LAMSWwill be of particular value to those wishing taig more
confidence in the proficient utilisation of LAMS @rio those intending to engage in debate on
current LAMS issues. The paper’s thematically dieecore sections may also heighten reader
awareness of a pressing issue: the need to brijggher thereasuresof progressively morbard-
core and swiftly changing computer technologies witk theliefs of an increasingly discerning

education community.

2. An overview of LAMS learning design literature

There appear to be a number of key threads in mutr&MS literature regarding re-using/re-
filing LAMS sequences; Section 2 attempts to aifte such views in six thematic sub-
sections. Section 2.1 looks briefly at some litemtthat discusses the ideafidiing-an-empty-
shell LAMS template and section 2.2 introduces literatuhat suggests reusing generic
templates is a complicated process. In sectiors@3e ideas are presented regarding identifying
examples of generic LAMS sequence designs andose@i4 considers the importance of
support in learning design. The relevance of treaxgtion user in sequence creation is discussed
in section 2.5 and views on the possible effedhefchanging nature of education are examined
in section 2.6This overview of LAMS learning design literatureadis mainly on the findings of
some major LAMS studies and on the findings of sarhéhe papers presented at previous
LAMS conferences.

! In this paper ‘learning design’ or ‘design forreimg’ will broadly pertain to th®alziel (2003b: 594) definition.
? currently, the most up-to-date version as of wejtihis paper



2.1 Filling the empty-shell, exemplar LAMS template
One way to support lesson sequence creation foteieher might be to use learning-design
LAMS templates to bdilled with subject-specific learning objectBalziel (2003a: 1-2)or

instance suggests that a powerful feature of thmieg design approach is that the content of a
sequence could be altered to suit a different plise, while leaving the activity structure
unchanged (“What is Greatness” — “What is JazzhisTkind of possibly time savinfyl-the-
empty-shelreuse may be pertinent to Littlejohn (2002: xijyonmakes the view that in order to
meet the challenge of the rapidly expanding futneeds of higher education, the reuse of
existing materials is “an obvious strategy”.

Dalziel (Bronwen) (2007:43) also provides an analogouspsative on the use of
learning design templates and maintains that

learning design templates, designed in LAMS, armdoeised to aid content experts who are
otherwise unfamiliar with eLearning, to insert theontent straight into an online learning
environment. The templates are also designed tev shem the range and extent of online
activities that are available through LAMS. The jgates have been used as a starting point and as
an inspiration for the module design, but are eetricting new ideas

(Bronwen Dalziel 2007:43).
By means of illustration, such a template is predi@nLAMS Community it is called

Laboratory prac outlineDalziel (Bronwen] states on this LAMS Community sequence outline
that she would like to know if theo-contentpractical science laboratory sequence “would work

for other laboratory practicals in science and sthélowever,Sommarugat al (2008: 9) with

regard to the re-usability of pedagogical templateaintain that “pedagogical templates can
represent a model that can be applied to a diffesdlemain, but the process is not direct and
immediate”. Thus, there is also a need to investigiae degree to which content subject area
impinges on the way a generic sequence templadis igself to reuse.

Another example of reuse could pertain to exempéuence templates to be used in
RAMS (Research Activity Management System). It has Heand at the University of Nicosia
that there are common identifiable elements in engaa research enterprise lifecycle; thus re-
using/re-filling RAMS sequence generic templategesps to be practicable. Figure 1 provides a

screenshot of one of the three global templatdsetased for research projects at the University

% This LAMS sequence was downloaded in Septembe 200



of Nicosia. The template for now is in LAMS howeyvas RAMS is presently only Beta

version

Repeatable project work packa e
(WP) cycle of (1) Overview-(2) WP,
Documents-(3) WP  Forum-(4
Submit  WP-(5)  Submit WP
financial<—(6) STOF WE

Figure 1. An example of an exemplar template feseagch projects at the University of Nicosia

2.2 Findings that suggest re-using is a complicatgatocess

Levy et al. (2008) in an evaluation project funded by JISGpas of its Design for Learnitfig
programme (May 2006 to October 2007), looked atetttent to which tools such as LAMS add
value to the practice and impact of designing fguiry-based learning (IBL). The study elicited
data using a wide-range of techniques: pre- antlipgdgementation interviewsn 11 academic
staff, follow-up interviews were carried out with2 1staff 4 observations of classroom
implementations, questionnaire feedback from 8tlesits (out of 221), one-to-one interviews
were carried out with 4 student users, an evaloaession was run with 5 student ambassadors
(Levy et al.2008: 17). Levyet al. (2008: 2) maintain that “the ease with which aggrdesign is
supported by LAMS was perceived as bringing a osknreflective, mechanistic approaches to
design”. Furthermore, it was found that few papidgits “imagined reusing whole generic empty-
shell sequences to which content could be dropfeslly et al. 2008: 37-8). Levet al. (2008:
61) also however maintain that study data sug@estdisciplinary and subject differences play a

part in shaping pedagogical attitudes and appraaichsharing and reuse.

* Philippaet al. (2008: 8) state that design for learning has hiefined by JISC a%he process of designing,
planning and orchestrating learning activitie§JISC, 2006).

Standard introductory documents of
project




Walker and Mastermarf2006) question whether there is culture of slmpryeneric

learning designs:
to what extent can a learning design created byteseher for a specific curriculum and cohort of
learners fit the context in which another teackeworking without a major input of effort by the
latter? Is there a role for ‘generic’ learning ides created for a specific curriculum topic, but
without a particular group of learners in mind? Viras research conducted by Masterman and
Lee (2005b) in three UK universities yielded ambaw results, with concerns being raised about
contextualisation, the inability to represent fullye author's pedagogy within a design. Put
simply, the rhetoric of reuse may connect more wéthichers’ espoused intention for action than
the reality of sharing and reusing resources (cfyfis, 1980)
Walker and Masterman (2006: 89-90)

This finding is echoed irLucas et al (2006) who undertook a project carried out at three
universities in the UK: (Leicester, Oxford and Oxfdrookes). The project, which was funded
through the JISC Distributed e-Learning Program@®5%), analysed aspects regarding the way
LAMS learning designs were reused. Luedsal. (2006: 56) state that “the method of data
collection was not predetermined by the investigateam, but was devised by each tutor. The
data collection instruments comprised the standatdof questions included in the LAMS
Survey tool (Leicester), a questionnaire composgdthe tutor (Oxford Brookes) and an

asynchronous discussion between tutor and stu¢@rfsrd)”. It was found that:

although it has been proposed that sharing learmatgrials and learning designs leads to the
dissemination of good practice (Littlejohn, 200&e&ham, 2004; Britain, 2004), there has hitherto
been little evidence in the Higher Education sectiowhat one might call a ‘culture of sharing’:
making learning materials that one has created effhasailablefor widespread usédy other
practitioners and, conversely, reusing materiatipoed by others

Lucaset al.(2006: 55)

Lucaset al.(2006: 62-3) in addition maintain that their datggest that reuse is a low-level and
largely informal practice, which is carried out ramipally among personal acquaintances and
involves a wide range of learning materials, but learning designs. MoreoveBamber and
Mutter (2008: 72) assert that “it is essential to beamind that every student is different and

every student has a preferred learning method eefdped learning design”.

2.3  Thoughts on identifying examples of generic LIS sequence designs



Laurillard (2002} with regard to bringing academics closer to thsigte of interactive e-
learning, provides a pragmatic suggestion for expdp the feasibility of generic LAMS
sequence designs based on good existing e-leaantigties and recommends finding examples
of good existing e-learning activities. This view echoed irHughes(2007) who holds that
“once a well-designed sequence has proven to betsi#, it can easily be repurposed for use in
different contexts”. However identifying good priaetis undoubtedly an arduous and possibly
subjective process. For instance, the rating seal® number of downloads for sequences
available for downloading obAMS Communityis helpful, but high ratings or view numbers do

not necessarily guarantee that the sequence canitdak as an example of good existing e-
learning practice. Moreover, it is not clear howalgsing the authored components of such
diverse sequences could facilitate the processeatiog workable generic LAMS templates.
Good practice may develop through a process ohtareflection over an extended
period of time. Alexander (2008b, 2007a, 2007b) dgample found that in an eight-month,
research-intensive, longitudinal study carried iouthe University of Nicosia Language Lab on
six experienced language lecturers, a clearer stateting of effective Internet ESOL pedagogy
was developed towards the end of the study by @lesipioneering teacher whose apparent
reflection on resistance (student/teacher) ledhéoinnovative dissemination of helpful “building
blocks” of Internet pedagogy. The Kiely (2001) perstive on the process of developmental
feedback-resistance-reflection-innovation cyclegyhnitherefore be germane to establishing
effectual learning design templates. Consequeittipay be the case that a key component of
confirming the efficacy of subject-specific leargidesign is predicated on understanding the
process of reflecting on teacher-perceived resistdrom students. Moreover, resistance may
not appear straightaway: it could appear after reév@onths of use as new teacher-student
relationships/roles are formed in the new e-legrnamvironment. Thus, adapting learning
design to student epistemologies might also benaremental process. This idea is also very

broadly in linewith a notion espoused Mashet al.(2004: 1) a Trojan mouse bottom-up model

approach of providing “small, manageable innovatitrat combine with other small changes to
make substantial long-term impacts” in ICT. In mitar vein, Stecyk (2008: 192) discusses a

® Drawn from a presentation on the implicationshef $OURCE Projecfor the role of learning objects; the paper
was presented at the Australian Universities TegciBommittee 2002AUTC) conference which focused on the
subject of reusability of ICT learning resources.



small steps methpchamely a bottom-up initiative to be conductedyowhen class leaders
(teachers) recognize that an elearning system mijeé teaching efficacy and assist in the

organization of academic work.

2.4  Learning design and the importance of support

Another factor which may facilitate the formatioh effective learning design templates is the
kind of pre/post-lesson support given to teach&wns (2007)in a ALT/QIA Making e-
Learning Work 2007conferencepaper discusses the trialling of LAMS in ESOL wittihe

context of theeLIDA CAMEL (e-learning independent design activities for alodirative
approaches to the management of e-learning) projéhts project was part of thHSC (Joint
Information Systems Committee) design for learnstigand. In this small-scale questionnaire
study carried out on thirty-four fulltime summewudents, it is held (Burns 2007: 1-3) that
success in the trialling of LAMS is predicated amitical-friend”-type practitioner support of,
and feedback on, pre-lesson use LAMS sequences.

The idea of critical-friend-type practitioner suppis a finding echoed biylcDonald and
Star (2006: 68) who maintain that Communities of Pi@ae{{CoPs) could provide the bottom up
impetus for effective change management and priofesisdevelopment. Moreover it is held
that:

Support for a bottom up approach requires a chamaial/or sponsor. A champion is a senior
manager who strongly believes that CoPs should bgrimary mechanism for managing
knowledge in the organisation, and aggressivelyvides guidance, funds, visibility and
legitimacy to clear the way for CoPs to thrive aathieve results

McDonald and Star (2006: 68)

This view is also broadly endorsed in Laurillar@@8) who holds that if universities are
to rethink their methods of teaching, they requarenanagement structure that is capable of
supporting innovation. Another kind of assistancgyrbe the support between organisations. A
noteworthy example of such support might be foumdhie way teachers can run joint classes
using Shibboleth. Shibboleth may facilitate the expewith which good practice can be
disseminatedDalziel and Ghiglion€2007) maintain that:

Once LAMS servers join a Trust Federation, teachmas create their own Joint Classes
immediately without requiring assistance from tachhstaff, hence empowering teachers and
students to easily collaborate across organisdtimandaries in a secure way

Dalziel and Ghiglione (2007: 50)



The importance of institutional support is also aldged in Walker and Masterman

(2006) , who discuss an investigation into the reusigbdlf learning designs set in the context of
a regional initiative, within the London Borough®feenwich, to support students’ development
of study skills through blended learning. It wasirfd that “practitioners were concerned that
their investment of time and energy in learning towse LAMS would not be wasted should
LAMS not be adopted at institutional level” and tththis factor was a major inhibitor of
practitioner engagement with the system and thgsgro(Walker and Masterman 2006: 70).
Walker and Masterman (2006: 90) also draw atterttaime need to consider the kind of teacher
support that should be provided: it is stated (2@ that “if there is indeed a gap between the
principle and practice of reuse, then it has raratfons for the establishment and sustainability
of communities to support reuse”. However, Walked &Masterman (2006: 97) maintain that a
promising model for the fostering of communities @ollaborative Approaches to the
Management of e-LearningCAMEL). The idea was to encourage teachers from differen
institutions to discuss and reflect upon the pesitind negative experiences of using specific
learning designs with their learners; this processy be beneficial for teachers as it could
encourage pedagogical reflection. Pedagogical atédle is a theme that resonates w&mart
(2005) who maintains that some practitioners fimat by focussing on the learning process they
begin to reflect on why they were asking studemtda particular activities in a certain order and

then fine tune sequences after each session widlersts.

2.5 Sequence creation and the relevance of the chion/staff enthusiast user

Many mainstream LAMS studies report lower than exgeg numbers of sequences created.
Russell et al (2005) CRIPSAT for instance examined the achievements and inivavat
pedagogies arising from practitioners' use of LAMSSAT schools piloting the software. The
wide range of data collection methods used durimg approximate 7-month pilot study
comprised an initial and final LAMS questionnai@] management staff and teacher semi-
structured interviews, 12 LAMS-session structurédesvations, interviews with pupil groups
and analysis of LAMS server statistics. The scdleneolvement of the forty-one schools that
had registered to participate in the LAMS pilotiedrsignificantly. Russekt al. (2005: 3) hold
that approximately 224 uniquely titled sequenceseveeeated by pilot schools and, “of the 40

pilot schools using the pilot servers, 26 createléast one sequence, 14 created none” (Russell



et al. 2005: 3). However Table 7 in Russedlal. (2005: 36) provides more revealing data: one
college (n=26) (Hathershaw Technology College) te@@about half the sequences in the study
and in 11 of the 26 colleges that had preparedesems, all of the sequences had been created
by 1 person. This observation is possibly addegs®usselkt al. (2005: 4) who maintain that
broad-based LAMS uptake may be a specialism ofusidkt or champion users. Russlial.
(2005: 51) state that “where a school had at leastmanagement or staff enthusiast/champion
to engage with and support LAMS development, thesitive achievements would generally be
made in that school”. However, it might also bantérest to document why/how colleges such
as Hathershaw Technology College as an entity easobproductive and to analyse what the
characteristics of such enthusiast/champion usermauch colleges.

The number of sequences reported to be creatdek Mdsterman and Lee (20053lSC

study also appear low and suggest that it is thieusrast that produces most LAMS sequences.
In the study, 40 participants were drawn from iidlinals already actively interested in e-
learning; however only 14 relatively complete LAM&quences “had been authored by, or were
thought to have been authored by, participanthenUAMS trial” (Masterman and Lee 2005a:
28). Masterman and Lee (2005a: 35-36) maintainithstikely that the 50% net attrition rate of
participant involvement in the study was “to be ected in longitudinal field-based studies” and
recommended funding supply staff to take over sofreeparticipant’s normal duties. Leey al.
(2008: 16) found that in spite of 5 supportiveriiag workshops carried out on 38 participants,
“it did not prove possible to achieve a portfolib2b LAMS sequences, as hoped because of
lower than expected pilot user recruitment”; on/ dompleted sequences were created. The

number of LAMS sequences availableJamesoret al. (2007:5§ also appears comparatively

low; the eLISA had a key focus on pedagogy in pmg coherent access to shareable reusable
study support learning objects, enhanced by blefelrding and collaborative activities. “Eight
(combined LAMS/Moodjesequences were either adapted from ones cregtidn Ibesearch team

or created from scratch by teachers involved inpitogect” and only six teachers worked on their
own, four worked in pairs (Jamesenal. 2007:13).

LAMS Community statisticsare informative and also suggest that most se@seare

created by a relatively-small number of LAMS usefée site, which boasts about 3200

® The eLISA (e-Learning Independent Study Skills Afjandependent Lifelong Learning Distributed e-tréag
(DeL) Project aimed to bring together study sKilarning resources, repositories, e-learning systenu support
tools and trial these for pedagogical effectiveri#galker and Masterman 2007:5).



members in 80 countries, encourages the sharingadapiting of freely available digital lesson
plans and the exchange of experiences using LAM&. nfany of the approximately 260
sequences (as of October 2008) available for vigwiave been written by a significantly
smaller number of presumably enthusiast users; oneresome of these sequences cannot be
imported into recent versions of LAM®urns (2008), who examined the effects that the
implementation of LAMS learning design had on aiptermediate class of ESOL adult learners
at a further education college in Londpprovides a possible answer regarding why so few
sequences are created. She found that “practisoerjoyed preparing and delivering their
LAMS sequences but commented that creating thest §equence was very time consuming”
(Burns2008).

2.6  The education-technology relationship

Our understanding of pedagogy will undoubtedly payimportant role in the development of
LAMS. This is confirmed in Smart (2005) who notesa report from the LAMS evaluation
workshop held in Birmingham 11 January 2005, tlemes Dalziel, the LAMS project leader,
“reminded participants that his mission in devehgpiL AMS was to make sure that pedagogy led
technology and not the reverse”. However, a reéaanomist Intelligence Unit white paper
unfortunatelyappears to be asserting a contrarian _mainstiednmne trend. The white paper,
which is on how technology will shape the futureledrning in higher education, predicts that
technological innovation will have a major influenon teaching methodologies over the next
five years (Glenn 2008:6).

Nonetheless, trying to crystallise the essencearhing into practicable, learning-object-
re-fillable, (Holy-Grail) templates may also be comitant with the tools available (eventually)
being able to encompass the gamut of complexitigangibles, idiosyncrasies and affective
factors prevalent in human learning. LAMS, whichrently is “heavily based oS Learning
DesignandEML*“ (Dalziel 2003b: 594)may offer a different perspective on the potértba

’ The variety of data collection methods in this dreehle action-research-type study included questioes and
interviews.

8 Sponsored by th&élew Media Consortium (NMCG) The New Media Consortium (NMC) is a community of
hundreds of leading universities, colleges, muselwand research centers. The NMC stimulates antietgtthe
exploration and use of new media and technologiekefirning and creative expression.




define learning if new or novel theories in edumatiead to the development of a diverse
standpoint on the educational function of authprinols. The choice of tools in Learner
Management Systems does (should) after all reflleetin-vogue possible shelf-life set of
educational beliefs regarding what effectual leagnis. LAMS currently offers a strong and
evident constructivist learning arena and is saidfter opportunities to students to take greater
control and responsibility over what is learnede tharner therefore is thought to become an

active agent in the learning process. This is edhnéearce and Cartmi(2007: 3) who hold

that LAMS tools are “particularly effective in féitating a more active approach to students”
learning.

Nonetheless, even though the learner as an ageet in the learning process may also
be a common thread in our understanding of lear(uagrillard 2008), it is the multifarious
perspectives of what is actually meant hgtive agentthat may create uncertainty in
understanding education policy. This in turn mageassitate the creation of new concepts or lead
to a refocusing on, or redefining of, existing gions of pedagogy. TESIfor instance, has
experienced many fundamental and abrupt changksraof novel, outwardlysturdybut often
transient techniques for second learning acqursifitd example were a reaction led principally
by Chomsky (1964) against structural approachesamguage learning. Well-known such
approaches, which at their time all had an entieind pervasive hook for the TESL community
include: The Silent Way (Gattegno 1972); Total RtglsResponse (Asher 1969); Community
Language Teaching (Curran 1976); Suggestopediaafimz1978); Communicative Approaches
(Brumfit and Johnson 1979, Widdowson 1978, Yaldé83); The Natural Way (Krashen and
Terrell 1983). Such standpoints may partly resomdtie Dobozy and Pospis{2008: 113), who

provide a contrarian perspective when stating that:
New approaches to learning and teaching, sucheafiekible learning approach underpinned by
humanist constructivist educational philosophy, chée be evaluated for their usefulness to
provide solid evidence of their value-adding natdree fact that a significant number of students
seemed to openly reject our attempt to let thefransahage their learning through our provision of
LAMS-based activities, may suggest that their nogagement with this form of pedagogy is
based on unmet needs. Thus, we need to proceeaavitton when developing and implementing
self-managed, flexi-learning programs.
Dobozy and Pospisil (2008: 113)

® Teaching English as a Second Language



2.7

3

A summary of the core points discussed in g@mn 2

It seems that there are some conflicting viewshim ltterature regarding how exemplar
LAMS templates can be identified and/or utilised fe-use/re-filling. Some research
suggests thdtlling-the-empty-shelgeneric template could be effective in certain sabj
areas (Bronwemalziel 2007), whereas an increasing amount of literaindeates that
re-using/re-filling templates is problematic (Leey al. 2008, Walker and Masterman
2006, Lucast al.2006).

Consideringwhat works(good practice) may be a pragmatic technique Xpitaging the
feasibility of generic LAMS sequence designs (Lkanmd 2002, Hughes 2007), however
identifying examples of good practice might be cer@and may also develop through a
process of teacher reflection over an extendedg@eai time (Alexander 2008b, 2007a,
2007b). A supportive environment is a key factoriowhcould help to facilitate the
formation of effective learning design templatesirfid 2007, McDonald and Star 2006,
Laurillard 2006, Walker and Masterman 2006).

Many mainstream LAMS studies report lower than expe numbers of sequences
created (Russedt al. 2005, Masterman and Lee 2005a, Lew\al. 2008, Jamesoet al.
2007). The causes of this are not clear, howeven®B(R008) asserts that creating the
first LAMS sequence is very time consuming. Findilis held that learning design tools

will change as our understanding of pedagogy change

A techie’s view of LAMS

This second main section aims to provide a breakdofnssome of the new and existing features

of LAM and to describe some more advanced Authordsage.

3.1

An outline of recent changes to LAMS

Some of the new developments announced on the LRMBIS TechnicalWiki pagecomprise

information on:

(1)

the current version of LAMS as of 5/10/20Q8AM2.1.1). This updated version should
be installed onto the relatively newly released Jlifie 2008) LAMS2.1 version;



(2) areporton LAMS in mobiles giving a preference Asus EEE-PC Subnotebookatel

2nd Generation Classmate Uburaind Intel 1st Generation Classmate Windows 6P

general worldwide use. Usinglashless Interfacethe Flashless Learner interface is

useful if LAMS is to be run omobile deviceshat do not support flash;
3) new integrations foBlackboard CE §ex WebCT Vista) anticrosoft SharePoint 3;0

(4)  Tool Adaptersin particular the Moodle Tool Adapter which isoal adaptethat permits
Moodle tools to be used natively (aBMS Tools) within a LAMS-Moodle integrated

environment

(5) the ability toinsert an existing sequenceamely authors can now slot in complete

sequences onto the canvas to use as part of arwmlﬂaence;

(6) Incorporating Google gadgets

(7) Creating Offline Activities LAMS can also be used to describe the structiieereal-

world lesson.
(8) anewanimationfor a flvPlayer Plugin for FCK Editor in LAMS
9) the degree to which LAM8anslationdhave progressed
(10) Using a Shibboleth Joint Trust Federation; sepdt&MS servers can be set up to share

lessons, students and rol€8i¢k Here for a Demonstration).

(11) New Condition Gates allow a gate to open basedhemoutputs of a previous activity.
Currently,these activitieprovide output conditions.

The next two upcoming versions of LAMS are LAMS?Beta) and LAMS2.3 as stated on the

LAMS Roadmap Among the new features in LAMS2.2 are: (i) newemate command

criteria; (i) new grouping and branching featur@g Notifications (automatic notification

emails when events occur) (iv) né@nline Spreadsheet§&oogle Maps Data collectionand

Dimdim integrationconference tools. Direct contact with studentsefioly will be developed

further in LAMS2.3 which will have instant messagin

3.2 Four new authoring tools
The LAMS User Documentslomepagds frequently updated with information about teicah
developments in LAMS; it is highly recommended #iere that LAMS’ administrators and

sequence Authors regularly access this page irr todeeep up-to-date with changes. Four new

authoring tool icons now appear on this Homepdaga Collection(reflective tool which is



currently under construction)Spreadsheet(informative tool which is currently under

construction)Google Mapqgreflective tool) andimDim Conferencéreflective tool). Figure 2

provides a screenshot of these four new tools. Likktefore has 7 separate reflective tools
(green colour), 4 informative tools (orangey cojpud collaborative tools (yellow) and 2
evaluative tools (purple colour). These new tooilé @@mprise part of the upcomingAMS2.2
versionupgrade.

It is held however that more collaborative toslgh as individual/group student Skype-
like real-time collaboration or voice chat/forumtiops could provide real-time face-to-face
contact which might significantly upgrade learnipgtential and afford a new complementary
dimension to the written Chat and Forum tools. Mees this kind of spoken Chat/Forum option
might help to address for example Dobozy and Pbs{@608: 112), who found that some
students using LAMS were “concerned about the laickace-to-face spontaneous interaction

with the lecturer”.
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Figure 2. Four new authoring tools

Some literature indicates that certain tools inltAMS authoring environment are more
commonly used than others. Russtlal. (2005: 174) for instance concluded based on adleéta

analysis of 14 learning sequences that “the Notaeh Share Resources and Question and



Answer were the most used activities, while somivie types were not used at all”. This
finding is endorsed in Philippat al. (2008: 42) who maintain that novice LAMS user®pfuse

“a relatively limited palette of activities for tie initial sequences” (Noticeboard,
Resources+Forum, and Share Resources) and thahlenwf activities were little used. The
two interconnected questions that come to mind keweare: (1) the degree to which the
pedagogical beliefs of the Author determines the wemls are used; (2) the degree to which
increased choice of tools leads to actual new pmglegl designs by the Author. Thus in light of
the creation of new LAMS authoring tools, theraiseed for more research into how Author
pedagogical beliefs effect/affect the use of theraasing range of LAMS authoring tools.
Moreover, the more developed authoring tools beg¢dhee more training and support may be
required to help implement change. Thus the risk fissure appearing in teacher and LAMS
teacher trainer relationship might necessitate t¢heation of a skilled LAMSteacher-
representative'materials uploader’. Namely, it may be quicker discuss desirable content,
learning outcomes and format with the teacher,erathan train teachers fully to use the
increasingly sophisticated Author environment tooldoreover the creation of such an
intermediary expert LAMS Author may be an unavoldatutcome of a rift that could appear

between technological innovation and practicablsarvice teacher training.

3.3 FCK Editor

LAMS2.1.1 authoring tools currently us€K EditorVersion 2.5.1. Build 17566 (Figure 3). The
popularity of the FCK Editor is reflected in its mber of downloads (i.e. approximately 3
million by August 2008). The Editor is regularlydaied and the most up-to-date release as of
writing this paper was Versiok6.3 moreover the FCK EditdRoadmapsuggests that Version
3.0 is in the pipeline. A lengthy list of applicats that use the Editor is available logre a
demo of the Editor is accessible this site and the FCK Editor’'s User Guide is obtainaidee



The FCK Editor
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Figure 3. A screenshot of the FCK Editor

The LAMS Roadmapdoes not appear to mention that the upcoming LAVESand 2.3
versions will have updated FCK Edit8tsSome of FCK Editor VersioR.6.3functions could be
useful to LAMS users; for instance, spell check|tmanguage support, style, a wider variety of
paste functions, find/replace. Even thoughRXK Editor is on the whole fairly easy to use, this
section will look at the following more challengirayeas: section 3.3.1 (inserting Google
Gadgets), section 3.3.2 (inserting Images with RR& Editor), section 3.3.3 (more aesthetic
presentation of WebPages in LAMS), section 3.3abylar embedding of YouTube films),

section 3.3.5 (converting videos of teacher speptanflvPlayer use in LAMS).

3.3.1Google Gadget*
A new feature of LAMS is the ability to include Ggle Gadgets as part of a LAMS sequence,;

this presentatiorshows how this can be done. The screenshots urd-i) shows the processes

involved in doing this.

' TheflvPlayerin LAMS is an additional installation that can appin FCK Editor.
" There are over 49000 thousand Google Gadgets



Once the Google Gadget has bee|
chosen, the code has to be copie
and pasteihto FCK Editor
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Figure 4. Bringing Google Gadgets into LAMS

3.3.2 Inserting Images with the FCK Editor



Information on inserting images with the FCK Ediieravailable onthis site The icon for

inserting image idadl Figure 5 provides screenshots of two of its foookmarks (Image Info,
Link, Upload, Advanced). On the whole, insertingamges is straightforward, however some
parts of this tool's options have many features thied=CK EditolUser Guidedoes not appear to

fully explain advanced usage.

file:// - Image Properties - Mozilla Firefox =3 file:// - Image Properties - Mozilla Firefox ===l
Image Properties Image Properties
Image Info | Link Upload  Advanced Image Info  Link  Uplead = Advanced
LIRL Id Language Direction Language Code
Erowse Server <not setr

Alternative Text Long D escription URL

Freview

Ry ac Lorem ipsum dolr sit amet, consectetuer adipissing Spleeuz Cloa el isorNile)
Height elit. M ascenas feugiat consequat diam. b ascenas

metus. Yivamus diam purus, cursus a, commado Style
Eorder nan, facilisis vitae, nulla. Aenean dictum lacinia =

tartar. Nunc iaculis, nibh non iaculis aliquam, orsi
HSpace felis evismod neque, sed amare massa maurs sed
WSpace welit. Mulla pretium mi st risus. Fusce mi pade,

tempor id, cursus ac, ullameorper nec, enim. Sed
Align [=] tortar, Curabitur rmolestie. Duis velit augue,

condimentum at, ultices a, luctus ut, orci. Donec

pellentesque egestas cros. Integer cursus, augue in

cursus faucibus, eras pede bibendum sem, in =

[ Ok | [ Cancel | (5[ | [ Cancel |
Dane (] Dane [&d]

Figure 5. Screenshots of Image Info and Advancddsafrting Image on the FCK Editor
3.3.3 More aesthetic presentation of WebPages ilAMS

Utilising WebPages within LAMS undoubtedly enhandsslearning capabilities. This section
describes one advanced way of using Source on tR€HEditor to improve the visual
presentation of Web links: WebPages a la “Fanctjceboard™.

WebPagesa la Fancy Noticeboard
Importing WebPages into LAMS is extremely usefudplsisticated and visually enhancing

function. Figure 6 provides screenshots of howighdone and what this looks like.

Noticeboard

mdel I ANIS
Basic Advanced Instructions LA‘\HS g ssssss

B0

Benl Noticeboard




ner view 02
VebPage

Figure 6. Inserting WebPagada Fancy Noticeboard

This is done by using the code formula below; rib&esize can be adjusted by changing
the numbers in yellow in box 1 below (i.e. just ha the yellow parts, keep the rest the same!)
BOX 1

<div><iframe src5" PUT URL HERE" width="95%" heig278"> </iframe></div>

This kind of usage could be useful for chat/foructivaties where students can access a
WebPage directly and still view the chat/forum eorts.

3.3.4 Embedding YouTube films using the FCK Editor(Figure 7)

Youy

vvvvvv

1 ANAQ

Ron Paul slams Ben Bernanke (11/18/08)

Paste YouTube Embed Code i
the same way described in o= ==
Section 3.3.1Google Gadgets




Copy YouTube
Embed Code |———— *

LAMS Qe

Learner view of 2
embedded YouTube films
within a texted table

nnnnnn

Figure 7. Embedding YouTube films

Embedding Films (within tables) requires basic klealge computer codes; this may be a little
complicated for non-computer savvy Authors. Alse &mbed codes are not directly available in

Google Video.

3.3.5 Converting videos of teachers for flvPlayaise in LAMS

The flvPlayer plugin uses thBV Media Playedeveloped by Jeroen Wijering. The flvPlayer for

the FCK Editor in LAMS, which is documentéeére will allow the embedding of videos (using

flv files -Flash Video files) or sound (mp3 files)to activities. The use of teacher-recorded
films in LAMS for Learners to view is a positive toome of the flvPlayer plugin (see Figure 8).
However, conversion of computer camera-recordeudsfito flv format may require the use of

Any Video Converte? or similar such video converters.

13 Any Video Converter is a professional video coteewhich can convert video files from various fatsiwith
fast converting speed and good video quality. it @anvert almost all viq o formats including DivXyiD, MOV,
rm, rmvb, MPEG, VOB, DVD, WMV, AVI to MPEG-I, MPEG-DVD NTSC, DVD PAL, Flash for Video (FLV)
,AVI Video and Customized WMV movie formats. It alsupports any user defined video file formatstes t
output.
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Figure 8. Teacher video use in LAMS (should) enkahe e-learning experience

4. Conclusion: looking to the future of authoring

Even though, the enhancement of visual/audio/gcafgatures in LAMS may be hinting at a
possible vision of the future of e-learning, timeAng simplification of the advanced features of
LAMS authoring environment may now be a priority foore wide-scale use. This assertion
may also be pertinent with regard to: (1) the nfda supportive environment (Burns 2007,
McDonald and Star 2006, Laurillard 2006, Walker adfesterman 2006); (2) mainstream LAMS
studies reporting lower than expected numbers qgueseces created (Russeit al. 2005,
Masterman and Lee 2005a, Leglal. 2008, Jamesoat al. 2007). For instance, as authoring
features become more advanced, Authors may bereeia use more coding/advanced features

to create more impressive sequences. However, ghauhors (really) have to use any coding



or have to become ‘so’ computer savvy? And if sowltan they be supported effectively?
Masterman and Lee (2005a: 3) for instance fount“thek of support for images and graphics
can be a hindrance to the design of appropriatailegatasks”.

We may therefore be approaching a tectonic shiftitpa LAMS authoring design: to
achieve the evermore impressive effects that tdolggas offering us, we may have to propose
options whereby teachers can just uploadcibretent(which could be quite varied) amthoose
the kind of empty and possibly subject-specifiagag design template they would like to use.
Namely, to utilise more advanced technologies . etlrevuld be little or no explicit authoring as is
the case now. Such empty templates would alreadtaitothe most advanced authoring features
LAMS might have to offer, but teachers would novédo learn how to author these features.
The shift for the teacher thus would be towardsiahof empty template and lesson content
(within a new and simplified Author environment}har than creation of full template with
advanced technology features. This suggestion hewewplies more research is required
appertaining to re-using/re-filling templates, lais thas been found to be problematic (Levl.
2008, Walker and Masterman 2006, Lueasl.2006).

The author of this article would welcome any comtaear questions regarding the ideas

presented in this paper.
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